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Abstract

In learning a language, the first thing people should learn is vocabulary.
Vocabulary is one of the essential aspects of language. Without vocabulary
nothing can be conveyed. In other words, vocabulary is the core of the
language itself. The aim of this study is to find out whether or not Substitution
and Cued Response Drills Technique gives improvement on students’
vocabulary mastery. The subject of the study is the students of Class VIII E of
SMP Negeri 41 Medan in the Academic Year of 2017/2018. Vocabulary test,
questionnaire, observation sheet and field notes were used as the instruments
for collecting data. The results of the study showed the improvement of the
students’ vocabulary mastery. It is proven by the students’ mean score of each
test: pre test is 45.37, formative test is 58.28 and post test is 70.12. Moreover,
the improvement could also be seen from the Minimum Mastery Criteria
(Kriteria Ketuntasan Minimum) that showed the percentage of students’ score
of pre test is 9.37%, formative test is 31.25%, and post test is 56.25%. It can
be concluded that there is a progress on student score percentage namely
46.88% from pre-test to post-test based on KKM. Therefore, the application of
Substitution and Cued Response Drills Technique is suitable to teach
vocabulary to the students.
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I. INTRODUCTION
1.1 The Background of the Study

As an international language, English is very important to learn. In
Indonesia, English is learned as a foreign language. English as a foreign language
is different from that as a second language. As a foreign language, it means that
English is not used in daily life, whereas as a second language, it is used in daily
life. Consequently, learning English in the context as a second language is easier
than that in the context as a foreign language. In learning a language, the first thing
people should learn is vocabulary.

As Wilkins (in Thornbury, 2002:13) says that without grammar very little
can be conveyed, without vocabulary nothing can be conveyed. It means that
vocabulary is the most fundamental aspect in learning a language. Napa (1991:20)
states that there are many ways which can be used to develop students’ vocabulary
achievement. Memorizing some words is the one way to learn vocabulary but it
needs a process. In this way, teaching vocabulary will be more useful and enable
the students to reach the vocabulary of target language as much as they can.

Based on the writer’s interview with the English teacher at SMP Negeri 41
Medan, it was found out that most of the students of SMP Negeri 41 Medan had a
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problem in mastering English vocabulary. The same problem was also found when
the writer did Teaching Practice Program (TPP). Most of the students were
confused when she spoke English in the classroom. They just knew a few English
vocabularies. The problem was caused by their way in mastering the vocabulary
namely by memorizing the words only from the lists that they have made without
practicing them and then they forgot them soon. The students also had low
motivation when they learned English. They said that English was difficult. Thus,
the students’ vocabulary mastery needs a process to make sure that the new words
remain in the students’ mind. Choosing the right techniques in teaching activity
can make the process of learning interesting.

In teaching a language, especially in vocabulary aspect, teachers can use
substitution drill technique and cued response drill technique. Substitution drill is a
technique that the language learners are required to replace one word with another.
They may replace aword of the model sentence with a pronoun, number, or gender,
and make some necessary changes (Setiyadi, 2006:63). In this technique, the
students may replace the word with other new words according to the teacher’s
instructions. This technigue makes the students active while learning teaching
process, because they learn to arrange the structure directly to respond to the
teacher’s question based on the cue. These two techniques can be combined at the
same time in order to improve vocabulary mastery and minimize the monotonous
ways in teaching learning English vocabulary.

Based on the explanation, the writer intends to conduct a research entitled
“Teaching Vocabulary by Using Substitution and Cued Response Drills Technique
to the Eighth Grade Students of SMP Negeri 41 Medan. The writer chose SMP
Negeri 41 Medan as the location of the research because there has never been a
research like this before at the school.

Il. REVIEW OF LITERATURE
2.1 Vocabulary

Generally, vocabulary is number of words used for communication.
According to Neuman & Dwyer (2009:385), vocabulary refers to the words we
must know to communicate effectively: words in speaking (expressive vocabulary)
and words in listening (receptive vocabulary). In addition, Mallery (1944:1) states
that our vocabulary is the stock of words on which we can draw in expressing
ourselves. In this way, the more words we know the easier we understand what
people say and express our thoughts to others.

2.1.1 Kinds of Vocabulary

According to Nation (2001: 24), there are two kinds of vocabulary in
relation to the language skills of reading, listening, speaking, and writing. They are
receptive and productive vocabulary. These two activities are communicative acts,
direct and indirect.

Haycraft (in Hatch and Brown, 1995:370) also states that there are two
kinds of vocabulary namely receptive vocabulary and productive vocabulary.

In relation to kinds of vocabulary, Nation (2001:13) states that there are
four categories of vocabulary in the non-fiction text, they are:
1) High frequency words. These words are almost 80% of the running words in

the text.
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2) Academic words. Typically, these words make up about 9% of the running
words in the text.

3) Technical words. These words make up about 5% of the running words in the
text. It is used by people working in a specialized field.

4) Low-frequency words. These are the words of moderate frequency that does
not manage to get into the high-frequency list. They make up over 5% of the
words in an academic text.

2.1.2 Vocabulary Mastery

Allen (2000:856) states that mastery is skill or knowledge that makes one
master of a subject. Subject in this case is vocabulary in a foreign language which
is learnt by students. In addition, Willis (2008:80) says that when students build
vocabulary mastery, they can more effectively communicate their ideas, knowledge
and voice.

Mastering vocabulary does not necessarily only remembering its spoken
and written form. Thornburry (2002: 15) also emphasizes that in the most basic
level, someone is said already knowing a word when he/she knows its form and its
meanings.

2.2 Substitution and Cued Response Drills Technique

In order to introduce words to the students, substitution and cued response
drills technique can be used. Setiyadi (2006:63) states that substitution drill is a
technique in which the language learners are required to replace one word with
another. They may replace a word of the model sentence with a pronoun, number,
gender, and make some necessary changes. Cued response drill is a technique that
provides language learners with a cue before or after question (Setiyadi, 2006:64).

In implementing substitution drill, the students may replace the word with
other new words according to the teacher’s mstruction. In substitution technique,
the students repeat the sentence pronounced by the teacher except the word that has
to be substituted. This technique also helps the students to learn the structure of the
sentence while learning vocabulary. The following are the examples of substitution
drill technique. T represents the teacher and S represents the students.

Examples:
1. T. My mother is a lawyer.
T: minister (The students substitute lawyer into minister)
S: My mother is a minister.
2. T.1 go to zoo.
T: park (The students substitute zoo into park)
S: 1 go to park.

In implementing cued response drill, the teacher gives a question to the
students and giving a cue. Then the students respond to the teacher’s question after
they catch the cue that the teacher meant. This technique makes the students active
while learning teaching process, because they learn to arrange the structure directly
to respond to the teacher’s question based on the cue. The following are the
examples of cued response drill technique. T represents teacher and S represents
students.
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Examples:

1. T: What is your father? (a mechanic)
S: My father is a mechanic.
T: What does he do? (repairs machines)
S: He repairs machines.

2. T: Where does your mother work? (hotel)
S: She works in a hotel.

These two techniques can be combined at the same time in order to
improve vocabulary mastery and minimize the monotonous ways in teaching
learning English vocabulary. The following are the examples of substitution and
cued response drills technique. T represents teacher and S represents students.
Examples:

1. T: I often go to library.
T: church (substitution)
S: | often go to church..
T: What is library? (a place where books are kept) (cued response)
S: Library is place where books are kept.
T: What is church? ( a place of worship for Christians)  (cued response)
S: Church is a place of worship for Christians.

2. T: Tini is a novelist.

T: clerk (substitution)
S: Tini is a clerk.
T: As a novelist, what does Tini do? (writes novels) (cued response)

S: As a novelist, Tini writes novels.

In line with the scope of the study, the vocabulary aspect that was taught
is words relate with occupations, places, and animals.

I1l. RESEARCH METHOD
3.1 Research Design

This research is a classroom action research which is intended to find out
how well the substitution and cued response drills technique in teaching vocabulary
to the eighth grade students of SMP Negeri 41 Medan in the Academic Year of
2017/2018. The data of this study are quantitative and qualitative data. The
quantitative data will be collected by using written test. Further, the qualitative data
will be collected by using observation sheet and field notes. In classroom action
research, there are four major steps. They are planning, action, observation and
reflection.

3.2 The Location and Time of the Study

This study was conducted at SMP Negeri 41 Medan which is located at JI.
Bunga Ncole No 129 Medan Tuntungan. The reason for choosing this school is
because there is no similar research which has ever been conducted at this school.
This study was conducted in August 2017.
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3.3 The Subject of the Study

The subject of this study is the eighth grade students of SMP Negeri 41
Medan. There are seven classes of the eighth grade students which consist of class
A B, C,D, E, Fand G. The writer chooses class E as the subject of this study which
consists of 32 students, 18 males and 14 females. The reason for choosing this class
is that the students in this class are the lowest of all in English according to their
teacher. The teacher said that the students of class E have the lower score than the
students of other classes.

IV. DATA ANALYSIS AND DISCUSSION
4.1 Data Analysis

In this study, there are two kinds of data collected, they are quantitative
and qualitative data. The quantitative data were taken from the students’ vocabulary
score which collected through test (pre-test, formative test, and post-test) and
questionnaire. Every cycle was conducted in three meetings in addition to pre-test
and post-test. Pre-test was done before meeting | of Cycle I and formative test was
done at the end of cycle I. Meanwhile, post-test was done after meeting 111 of cycle
I finished. The data analysis showed the process of improving students’
vocabulary by using Substitution and Cued Response Drills Technique and the
improvement of the students’ vocabulary score. The qualitative data were taken
from the observation sheet and field notes which described an event that occurred
while conducting the study.

4.2 Discussion

Substitution and Cued Response Drills Technique was applied to teach
vocabulary to 8E students of SMP Negeri 41. The writer concluded that the use of
Substitution and Cued Response Drills Technique could be the effective way to
help students in learning vocabulary. It was shown in histogram 4.4, in which the
mean score of each test was improved. The mean score of pre-test was 45.37,
formative test was 58.28, and the post-test was 70.12. Those scores showed that
cycle 11 was better than cycle I.

The improvement can be also seen from the percentage of students who
got score > 70. In pre-test, there were 3 students (9.37%) who got score > 70, in
formative test, there were 10 students (31.25%) who got point = 70 and in the post-
test there were 18 students (56.25%) who got point > 70. However, there was
about 43.75% students who got point < 70. Besides that, the improvement can be
seen in the observation sheet, field notes, and questionnaire. Most of the students
were active and enthusiastic when the technique was applied during the teaching
and learning process that started from cycle | to cycle II.

In conclusion, Substitution and Cued Response Drills Technique was
suitable to teach vocabulary to the students because this technique gave students a
chance to improve their vocabulary. The students are also demanded to be more
active and give their best attention when they learn vocabulary so that they can
master vocabulary as many as possible. As the result, they will have a good stock
of vocabularies. On the other hand, the students’ test scores improved in both cycles
after being taught by using Substitution and Cued Response Drills Technique. In
addition, the questionnaire also showed that all students agreed with the using of
Substitution and Cued Response Drills Technique. Furthermore, they gave their

LT 3
o° Oy,

& kY 23

f 7,

el



KAIROS ELT JOURNAL, Vol.3No. 1 April 2019
Copyright©2019, ISSN: 2580-4278

attention during the teaching and learning process. They were enthusiastic and
interested in learning vocabulary during the meetings.

V. CONCLUSIONS AND SUGGESTIONS
5.1 Conclusions

After presenting and analyzing data in the previous chapter, the writer
makes the conclusions as follows:

1) The result of the study showed that Substitution and Cued Response Drills
Technique works effectively i improving students’ vocabulary. The
mprovement could be seen from the students’ mean score of pre test was 45.37,
formative test was 58.28 and post test was 70.12. In addition, based on the
Minimum Mastery Criteria, it showed that students’ score percentage of pre-
test was 9.37% or only 3 students got point > 70, formative test was 31.25% or
10 students got point > 70, and post test was 56.25% or 21 students got point
> 05. In conclusion, Substitution and Cued Response Drills Technique was a
suitable and beneficial technique in improving students’ vocabulary.

2) The students’ responses were very good. They agreed with application of
Substitution and Cued Response Drills Technique in teaching learning
vocabulary. They were interested and enthusiastic in learning vocabulary after
being taught by using Substitution and Cued Response Drills Technique. It
could be seen from the resut of the observation sheet, field notes and
questionnaire.

1.2 Suggestions

Based on the study result, the writer proposes some suggestions as follows:
1) For the English teachers

The writer suggests to the English teachers to apply Substitution and Cued
Response Drills Technique to improve the students’ vocabulary. However, the
English teacher also should pay attention to students who are not able to study by
applying Substitution and Cued Response Drills Technique in learning vocabulary.
2) For the students

The students are suggested to study hard and practice their vocabulary.
They are also suggested to find out another suitable technique to learn vocabulary.
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